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WHO ARE WE?

Your Professional Body

We celebrate, support and connect teachers to 
provide world-class education benefiting pupils 
and society.

Together we will raise the status of the teaching 
profession.



OUR HISTORY

“Why is there no Royal College of 
Teaching?”
● Established in 1846

● In 2010, Teachers and school leaders, Teacher Development 
Trust, SSAT, Prince’s Teaching Institute set out a road map

● Professor Dame Alison Peacock, teacher for 30 years appointed 
as CEO

● New organization launched in January 2017



WHY DO WE EXIST?

● For making a difference 
to pupils’ lives

● For your achievements 
and raising status of 
profession

● For your commitment to 
the profession

We Celebrate 
Teachers

● To deliver excellent 
teaching through 
research and insight

● To constantly develop 
your knowledge

● To develop your 
confidence in making 
the best decisions for 
pupils

We Support 
Teachers

● At all stages of your 
career

● To provide a space for 
debate and your voice 
to be heard

● To foster collaboration

We Connect 
Teachers



The Royal Charter (is very popular with members)



EVIDENCE INFORMED 
OR EVIDENCE BASED, 
OR RESEARCH?

● Cordingley (2017) argues that evidence must 
include teachers professional judgement

● Research resonates better with teachers





MOTIVATION:
EXPECTATIONS

● 2.4 Demonstrate knowledge and understanding of how pupils learn and how this 

impacts on teaching

● 3.2 Demonstrate a critical understanding of developments in the subject and 

curriculum areas, and promote the value of scholarship

● 5.3 Demonstrate an awareness of the physical, social and intellectual development 

of children, and know how to adapt teaching to support pupils’ education at 

different stages of development

● 8.4 Take responsibility for improving teaching through appropriate professional 

development, responding to advice and feedback from colleagues

Teachers’ Standards (DfE, 2011)



15. Engages critically with research and evidence

• 15.1 Engages critically with research and evidence from a variety of sources and understands how to 
evaluate the quality of these sources

• 15.2 Draws critically on research to develop understanding of their own practice and identify possible 
solutions to challenges, for example to inform decision-making

• 15.3 Identifies opportunities to implement learning from research within their own context, including 
potential barriers or issues, and can effectively translate the research into practice and evaluate its 
impact

• 15.4 Understands key concepts in education research including the limitations and appropriate uses of 
common research methodologies, enabling them to evaluate it and interpret its findings

• 15.5 Understands challenges in carrying out education research, including ethical considerations for 
conducting research within schools.

Chartered Teacher Professional Principles (Chartered College, 2017)





MOTIVATION:
YOUR WORKLOAD

● Engage with what works and why

● Professional courage

● Improve pupil outcomes

● Read and share practice



CYCLING AND RESEARCH





SELF-ASSESSMENT 
TOOLKIT

Chartered College (2018) Evidence-
informed teacher: Self-assessment tool 
for teachers and for schools



HOW TO USE IT

Awareness - whether you understand what research evidence is, 
know how to access research, can judge how robust research 
evidence is, know that it can help improve practice and how it does 
that, and know how you can go about being ‘evidence informed’ (3 
indicators).

Engagement - how important you think it is to draw on research 
evidence to inform and improve practice and to have conversations 
about the evidence (6 indicators).

Use - the degree to which research evidence is actively used to 
investigate and change practice (7 indicators).



SCORE

Starting out - this represents limited awareness of, engagement with 
and use of evidence informed teaching.

Deepening - once started, anyone seriously interested in the 
potential of evidence-informed teaching in this phase should be 
aiming to deepen their awareness, engagement and use of 
evidence. 

Embedding - as the name for the most mature phase intentionally 
suggests, the process has not ended. More can always be done to 
ensure that evidence-informed practice becomes part of ‘the way 
we do things’



So how engaged is your 
practice?

1. Take a sheet of paper
2. Draw 9 straight lines that look something like this:

(6 bullets that are equally spread out and an arrowhead at the end)



Awareness

Area of Development Starting Out Deepening Embedding

A1 - Teachers 
understand the meaning 
of evidence-informed 
practice and what high 
quality evidence is

I prioritise my 
experience, informal 
observations and other 
teachers’ suggestions 
over any other evidence. 
I am not clear about 
what it means to be 
‘evidence-informed’

I understand how 
different forms of 
evidence can inform 
practice including 
research evidence. I am 
not confident in 
critiquing research 
evidence.

I can explain how 
evidence informs 
practice. I understand 
different forms of 
evidence, consider what 
it means in my context, 
and can critique 
research. While keeping 
an open mind, I am able 
to challenge evidence.



Awareness

Area of Development Starting Out Deepening Embedding

A2 - Teachers 
understand how 
evidence impacts upon 
practice

I understand how some 
forms of evidence, 
especially data, pupil 
voice, teacher feedback 
and judgements of other 
leaders and teachers, 
can be used to influence 
change and 
improvement. I am less 
clear about how 
research evidence can be 
used to help develop 
their teaching and 
promote improvement

I can use research 
alongside other forms of 
evidence to inform my 
practice if it is provided 
to me and it directly links  
with my own specific 
practice needs.

I actively seek out 
research evidence that is 
likely to make a 
difference to my 
teaching and pupils’ 
learning. I consider 
critically how it might 
relate to my own 
context, and think 
carefully about the 
impact my teaching has 
on the pupils. 



Awareness

Area of Development Starting Out Deepening Embedding

A3 - Teachers are aware 
of where and how to 
access resources for 
evidence-informed 
practice

I don’t know where or 
how to find resources to 
support me in using 
evidence in my teaching. 
If any evidence is used, 
it’s what happens to be 
‘out there’.

I can find research 
evidence alongside other 
evidence forms, but can't 
always distinguish 
between research-based 
and non-research-based 
sources.

I know where and how I 
can find a range of 
resources to support me 
in using evidence in their 
teaching. Finding 
physical or online 
resources is never a 
barrier to using 
evidence.



Engagement

Area of Development Starting Out Deepening Embedding

E1 - Teachers have an 
evidence mindset (it’s 
how they think about 
practice) – they are 
conscious of the need to 
engage with research 
and feel confident to do 
so

I don’t really think about 
research. I know it’s ‘out 
there’, but either don’t 
have time, can’t see the 
value or don’t feel 
equipped.

I know that I need to 
engage with research, 
would like to engage 
more, and would like to 
feel better equipped to 
do this.

I believe that using 
evidence can support my 
own, self-directed 
development and 
improve my teaching. I 
find using evidence in my 
teaching engaging and 
am confident when they 
doing this.



Engagement

Area of Development Starting Out Deepening Embedding

E2 - Teachers consider 
evidence relevant and 
applicable

I am generally sceptical
of research and 
researchers. I find it 
difficult to translate to 
my own teaching 
situation because it’s 
‘not done in my 
school/with our teachers 
or teachers like us’.

I am open to considering 
research evidence 
related to important 
issues in my practice, 
and think about how it 
may apply in my own 
teaching situation.

I actively seek out 
evidence related to 
issues in my practice and 
think seriously about 
how I may apply it. This 
is often backed up by 
observing impact or 
hearing trusted 
colleagues discuss how it 
had improved their 
practice and outcomes 
for pupils.



Engagement

Area of Development Starting Out Deepening Embedding

E3 - Teachers talk to 
colleagues about 
evidence, face to face 
and through social 
media

Informal conversations 
between me and my 
colleagues are largely 
focused on practical 
issues. I rarely talk about 
evidence in face-to face 
conversations or through 
social media.

My professional 
conversations relate to a 
variety of forms of 
evidence: research 
evidence may form part 
of these conversations.

I talk to my colleagues 
one-to-one, in small 
groups and to school 
leaders about evidence 
and the impact of using 
it. Social media 
connections are used to 
access and support 
research.



Use

Area of Development Starting Out Deepening Embedding

U1 - Teachers read 
research/ summaries 
and can articulate how 
they use evidence

I rarely read research 
summaries, articles or 
books. When I explain 
my practice to others, I 
do not refer to evidence 
use.

I sometimes read 
research summaries, 
articles or books. When I 
explain my practice to 
others, I may refer to 
how I am using evidence.

I often read research 
summaries, articles or 
books on my own and 
with colleagues. I can 
explain to other 
colleagues, school 
leaders or visitors how I 
am using it in their 
practice.



Use

Area of Development Starting Out Deepening Embedding

U2 - Teachers are 
involved in evidence-
informed enquiry 
projects and share 
experiences and 
findings

I rarely use research in 
my own practice. Where 
this happens, I don’t 
tend to share my 
experiences and findings.

I apply research in my 
practice through 
informal 
experimentation. I rarely 
assess impact. My 
experiences and findings 
may be shared with close 
colleagues or within 
teams. I am involved in 
forms of lesson study

I use research in my own 
practice, through 
systematic action 
research projects. I 
collect data against 
which I can later assess 
impact. I am involved in 
research-informed 
lesson study and teacher 
learning communities. I 
share my experiences 
and findings in school or 
through local networks.



Use

Area of Development Starting Out Deepening Embedding

U3 - Teachers are likely 
to be engaged with 
further evidence related 
professional learning or 
higher degrees

I am rarely involved in 
professional learning 
opportunities that 
support me in using 
evidence in my teaching. 

I am involved in some 
professional learning 
opportunities that 
support me in using 
evidence in their 
teaching. 

I am involved in a range 
of professional learning 
opportunities that 
support me in using 
evidence in my teaching. 



CONSIDER THE 
FOLLOWING

Depth - how deep your awareness/engagement/use is – if it is 
serious and rigorous.

Breadth - how broadly spread awareness/engagement/use is – if you 
apply it to everything/ most of your practice or just occasionally.

Length - how long you have been aware of, feeling engaged and 
using evidence-informed practice - if it has been a long time or 
recent.



ACCESS
Relevant research

Paywalls

Ease of searching

Filtering for quality

Time





Research in full

Chartered College Education Research Database



Research in brief

Bristol Document Summary Service





Research for practice

Impact, Journal of the Chartered College of Teaching





Research reviews
Research digests
Compact guides
Toolkits









Interpreting and critiquing
Considering relevance
Understanding in context

SKILLS



Translating research into practice
Designing and evaluating 
interventions
Bringing about change

STRATEGIES



Impact, Interim Issue

Research in practice



Impact, Issue 2

Research in practice



Teacher journal clubs



Work with researchers
Participate in research projects
Carry out own research
Write about practice

STRATEGIES



• Rigorous assessment (20) leading to CTeach status

• Minimum 3 years experience since qualification

• Flexible across all contexts and specialisms

• 15 months, 2 face to face

• Mentor

• Cohort-based, providing learning community

• Research-based improvement project

• Signposting of relevant CPD opportunities

• Reaccreditation every 3 years

• Above MA level*

• Currently £850

Chartered Teacher Status
& Chartered Leader status



EASY, RIGHT?





TRUE OR FALSE?

Pupils learn better if they are 
taught according to their 
preferred learning style - for 
example if they are visual or 
kinaesthetic learners.

This is a myth. There is no credible evidence that teaching pupils 
according to their ‘learning style’ helps learning, and it can add a lot 
of workload. You can read more about this in this paper by Riener
and Willingham
https://www.researchgate.net/publication/249039450_The_Myth_of_
Learning_Styles

https://www.researchgate.net/publication/249039450_The_Myth_of_Learning_Styles


TRUE OR FALSE?

Now that we have access to 
Google, there’s little point 
children learning dates and facts 
off by heart.
This is a myth. Strong underpinning knowledge is important for 
being able to make good use of search engines, and we can also 
only hold a small number of new ideas in our working memory at 
once, so learning things off by heart is really important. You can 
read more about the importance of a knowledge-rich curriculum in 
this article from Tom Sherrington 
https://impact.chartered.college/article/what-is-a-knowledge-rich-
curriculum/

https://impact.chartered.college/article/what-is-a-knowledge-rich-curriculum/


TRUE OR FALSE?

‘Brain training’ activities like ‘Brain 
Gym’ can make you cleverer.

This is a myth. Take a look at the research evidence that this isn’t the 
‘quick fix’ many believed it might be 
https://www.theguardian.com/education/2016/mar/19/brain-
training-should-you-believe-the-hype

https://www.theguardian.com/education/2016/mar/19/brain-training-should-you-believe-the-hype


TRUE OR FALSE?

Grouping students into different 
classes based on their ability helps 
them to learn better.

This is a myth - it’s a bit more complicated than that. Some research 
evidence does suggest positive impact for some groups of students, 
but it can have a negative impact on others, especially if the 
grouping approaches aren’t effective. It may also vary across 
subjects, so it’s an important one to think more about.
https://impact.chartered.college/article/francis-research-policy-
practice-attainment/

https://impact.chartered.college/article/francis-research-policy-practice-attainment/


TRUE OR FALSE?

Bloom’s Taxonomy shows us that 
creating and evaluating are the 
most important skills, so we 
should focus on children using 
these rather than low-level skills 
like knowing and understanding.

This is a commonly believed myth. This article reflects on the 
mistake of viewing Bloom’s Taxonomy as a hierarchical set of higher 
and lower levels of thinking
https://teachlikeachampion.com/blog/blooms-taxonomy-pyramid-
problem/

https://teachlikeachampion.com/blog/blooms-taxonomy-pyramid-problem/


TRUE OR FALSE?

Critical thinking skills are generic 
skills that should be taught 
specifically and separately so that 
pupils can apply them across all of 
their subjects.
This is a myth. It’s unlikely that pupils will be able to develop critical 
thinking skills if taught separately to the context of the subject in 
which they need to be applied, as they are domain-specific rather 
than generic. Carl Hendrick explores the research evidence in this 
article https://aeon.co/ideas/why-schools-should-not-teach-general-
critical-thinking-skills

https://aeon.co/ideas/why-schools-should-not-teach-general-critical-thinking-skills


TRUE OR FALSE?

When a pupil is revising, testing 
themselves on what they can 
remember without notes is more 
effective than spending time re-
reading and highlighting their 
notes.
This is actually true. Even though pupils will often prefer to spend 
more time reading their notes or highlighting, these kinds of 
strategies are not particularly helpful for revision and memorisation 
of content, whereas ‘practice testing’ is. You can find out about 
effective and less effective study strategies in this great research 
report: 
https://www.aft.org/sites/default/files/periodicals/dunlosky.pdf

https://www.aft.org/sites/default/files/periodicals/dunlosky.pdf


TRUE OR FALSE?

Pupils are likely to remember 
more when they take notes in a 
lesson by hand, rather than typing 
on a computer. 
There is actually reasonably good evidence to suggest this is true, 
although the research isn’t always consistent. The reason they 
remember more isn’t to do with the use of pen over technology 
itself, but because when handwriting notes pupils have to think hard 
and summarise the content, but when typing they are faster so tend 
to type every word without thinking about it. Take a look at this 
article from Impact, where the research behind this is explored 
further 
https://impact.chartered.college/article/the-relative-advantages-
disadvantages-paper-digital-media-education/

https://impact.chartered.college/article/the-relative-advantages-disadvantages-paper-digital-media-education/


TRUE OR FALSE?

Giving good feedback is one of 
the most effective ways of helping 
pupils to improve. 

This is actually true - the EEF and others have shown that high-
quality feedback can really improve pupils’ attainment. However, 
feedback shouldn’t be confused with written marking - there is little 
evidence to suggest that individual written marking is very effective, 
and this kind of marking is often a huge cause of workload. This 
useful article looks at some of the evidence and feedback and 
marking: https://schoolsweek.co.uk/what-does-the-research-say-
about-marking-and-feedback/

https://schoolsweek.co.uk/what-does-the-research-say-about-marking-and-feedback/


TRUE OR FALSE?

Using graphics alongside text help 
children learn better. 

This is actually true - well-designed graphics can support pupils’ 
learning in a range of ways, including through ‘dual coding’. It’s 
important not to confuse this with the myth of ‘learning styles’, which 
suggests that different pupils learn best when content is presented 
in different ways, though - all pupils benefit when visuals are used 
well. You can find out more about using visuals in this research 
summary: https://impact.chartered.college/article/caviglioli-ways-
visuals-helo-learning/

https://impact.chartered.college/article/caviglioli-ways-visuals-helo-learning/


WHAT YOU GET AS A MEMBER

●Award-winning publications, online courses, CPD 
packs and guides to engage with the latest research

●Awarded letters MCCT after your name to recognise 
your professional status

●Invites to networks, webinars and exclusive events

●Opportunities to shape the profession and policy 
through consultations and roundtables



FELLOWSHIP
●Peer nomination, both must have 10 years experience

●Application process, confirmed by Membership 
committee

●Awarded the letters FCCT after your name

●Certificate

●Invite to House of Lords Annual Lecture

●Termly Roundtables

●Online Fellows Forum



REMIND ME, WHAT DO I GET?

●Award-winning publications, online courses, CPD 
packs and guides to engage with the latest research

●Awarded letters MCCT after your name to recognise 
your professional status

●Invites to networks, webinars and exclusive events

●Opportunities to shape the profession and policy 
through consultations and roundtables



JOIN YOUR 
PROFESSIONAL BODY

TODAY AND
SHAPE YOUR PROFESSION


