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4. Impact on student teachers’ development

This model has a transformative impact on specialist student teachers’ development
who particularly valued the following aspects of this methodology:

e Observing the specialist tutor teach RE

e Working in small teaching teams to plan and teach

e Progressively challenging settings

* Placing the learning needs of the children above the implementation of
predetermined content or pedagogical approaches

e Specialist tutor supporting their reflective evaluations through a ‘realistic’ rather
than ‘apprenticeship’ approach to mentoring

* Being able to explore innovative practice, free from the constraints of graded and
target driven placements

a. Jewish persona doll with b. Story bag used to illustrate the story of

' ' the lost sheep. .
mezzan as taldne point ; 5. Example of deep reflection
A student teacher modelled for children how to reflect on personal relationships with
someone important to them using drawing. His example being reading to his daughter
(Figure 2). However, he reflected that the impact of the modelling was limited because
whilst he modelled how to complete the task using his drawing, he failed to sufficiently
verbalise his artistic choices as shown in the annotations in Figure 2. He said in relation
to working as a team, “It’s enabled me to hear the critical voice of my colleagues and
see what actually did impact children's learning and what didn't by unpicking the small
aspects of our teaching to a new, deeper level.”

c. Islamic prayer mat including
permitted Islamic art.

Figure 1 a.- c. example artefacts
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3. Specialist tutor-led school work safe place.

The specialist modules embed classroom experiences enabling student teachers to
refine their craft and apply effective pedagogy. This experience is unigue in allowing
students to learn through personal enquiry in non-graded situations. They are able to
trial techniques and strategies under the leadership and guidance of the specialist RE
tutor in incrementally more independent and challenging contexts (see Table 1).

Figure 2: Student teacher’s modelling of capturing thinking through art
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Applying innovative practice

One student teacher deploying Philosophy for Children (P4C) in RE helped a Y5 class to
enquire into the nature of the Jewish God, by using the story of Abraham’s willingness to
sacrifice Isaac. The question raised and selected by the class was “Why would God say to
kill someone when it is written in the Ten Commandments not to murder?” This
provoked a range of issues to be discussed, from the distinction between ‘sacrifice’ and
‘murder’ to the question of human free will. Then the student teacher enabled them to

One student teacher said, “I’'ve had so many opportunities, so much input, so much
chance to progress and develop.”

Another highlighted the uniqueness of the model by stating “Class teachers’ feedback
on my RE on regular placements lacked subject focus; it was whether ‘everything is
coloured in right’ and whether ‘there is some writing’, meaning | was unsure if / was on
the right track about what an RE teacher was supposed to be’ and whether the pupils

had progressed. But Simon observing me just for just ten minutes provided such rich conclude that the story helps Jewish believers today trust in a faithful, all-knowing, God.
feedback.”
The student teacher remarked: “Without collaborating with Simon and my fellow
A students, | wouldn’t have prompted such depth of thinking in pupils, probably not for
UNIVERSITY OF another three or four years. [ would not have been brave enough to try P4C on my own

GLOUCESTERSHIRE with a class teacher just from reading about it.”
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