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The context




* Oracy Commission Report — came out this
month

» Oracy as the 4™ 'R’ — key part of teachers'
repertoire at all ages, stages, and subjects

S * OCR review of the 11-16 curriculum
* Oracy APPG

* Voice21—Oracy Framework

context

- Basically: exciting time for oracy in education

* But: how to build into our existing classroom
practices?




* Oxford MSc Learning and Teaching

- On That Point! Oracy and empowerment: An
investigation in the use of debating and oracy
to teach evaluation skills

My research

* Research questions:
1. Whatis‘oracy’, and how can it be taught?
2. What are the benefits of debate and oracy?
3. How is oracy implemented across the curriculum?




Why oracy?




What even is

oracy?

* Tricky to define — not one set definition

* Wilkinson (1965) — “the ability to use the oral

skills of speaking and listening”

- Oracy commission (2024) defined it as:

"Articulating ideas, developing understanding
and engaging with others through speaking,
listening and communication”

* Learning to talk

* Learning through talk

* Learning about talk
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Newman
(2020) —

critical vs.
performance
oracy

* Phi

*Sch

ools are generally pretty good at

performance oracy
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» Critical oracy can sometimes be scarier

- “Critical oracy is talk that involves engaging

n other people, ideas and the outside world
includes discussion, debate, advocacy,
uiry and role play”

osophy in its purest form IS critical oracy



Barriers to

oracy

The barriers

* Nothing in the books —
nothing to evidence
learning or revise from

* Being that loud
classroom — perception
you've lost control

- Behaviour

* Perception it should be
co-curricular

- SEND

Mindset shift!

* Goal of student outcomes,

not SLT accountability

* Written output = poor

proxy for learning

* Different kinds of loud

 Start with small tasks and

build up

* PE analogy (Newman)

- Scaffolding — can help

build the skill



Example of
tracking oracy

on a digital
classroom




Building skills
throughout KS3/4




* You will have some students who don’t want to
speak in a formal debate

- Never had any unable to take part in some of the
games I'm about to suggest

* Tactics for including in the development of

Student argument overall
confidence? * Generally, practice builds confidence

- Stuff you've never done before — inherently
scarier than familiar stuff

* As much about listening as about speaking

- Avoid: token oracy




* Building skills for the more formal methods

later on
» Scaffold — we do this with writing, so do it with talk

The basics — * Coloured cards to reflect different responses
building up - Silent debate
the skills - String rebuttal

* Line game (officially | call it a beliefs
continuum, but the kids just call it the line
game)




Beliefs continuum...

How it works:

Stand on the line at the point that best matches
your point of view

‘Be prepared to defend your view!
*You can move if someone else persuades you



Beliefs continuum...

Crisps are better than chocolate

—



6th form silent
debate-is

agape all we
need?




Using formal debating




* Context: AQA Religious Studies A full course
GCSE

* Wanted a structure that contained entire
debate to one lesson

Why it works - Better manages student absence etc.
* You don't get lots of research time in the GCSE
at GCSE either! ’
* Main competition format we use is also a short
prep format

° The statements in the 12 markers for AQA
often resemble a debate topic




- 3 speakers per side; 5-minute speeches (some
won't hit this — doesn’t matter!)

* 15 minutes preparation with the rest of the
class acting as ‘research assistants’
* You can 1-2 assistants per speaker

The debate

* You can also utilise students as judges if you
have more of them — spend those 15 minutes
getting them up to speed on how to decide
who has won

format

* OR just do a class vote — I tend to lean in this
direction




Speaker 1: introduce their team’s arguments
and make 2 of their own

Speaker 2 and 3: make 2-3 points, rebut
arguments made by opponents

Speaker 3: make 2 points, summarise their
team’s argument and why they have won
Rest of class: make notes using essay
conclusion sheet (resource 2)




Example essay
conclusion
sheet

“The Just War theory are
the only guidelines we need
to decide if we should go to
war”




Essay rebuttal

Way to build that skill of
responding directly —
avoid evaluation by
juxtaposition




Essay planning
sheet

Building that rebuttal
into your essay planning




Any questions?
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